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Abstract 
The aim of the study is to determine the opinions of teachers about gifted children. This research was carried out and formed in a 
qualitative design.  Study group of the research consists of 10 teachers working in Denizli Science and Art Centre. Semi-
structured interview form was used to gather qualitative data from teachers using four open-ended questions were prepared to be 
used in semi-structured discussions. This study was designed by using a qualitative approach where qualitative data collection 
tools were used to collect data about teacher opinions towards gifted students. Qualitative data were analysed using open coding 
methods. Responses from each participant were analysed in detail and in isolation from those other participants. Sentences, 
phrases and words were studied separately in line with relation to the topic and analysed according to their relevance. Through 
repeated comparisons, similar ideas were integrated until major themes established for each study question. 
© 2015 The Authors. Published by Elsevier Ltd. 
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1. Introduction 
Today, special abilities and skills are included in the definition of gifted. Witty (1963), defines being gifted as 
“the continuous demonstration of outstanding performance in terms of the valuable line of human productivity”. 
Gifted children learn quickly and easily, have a unique and deep way of thinking, learn to read and write much 
earlier compared to their peers, have attained social maturity, have different hobbies and multi-faceted interests, are 
able to think abstractly and have a more positive self-concept (Enc, 1973; Feldhusen, 1986; Ozyurek & Eripek, 
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1998; Renzulli, 1999). Individuals who have these characteristics comprise approximately two percent of society. 
Gifted children are found in different socioeconomic and cultural layers of society (Gokdere & Kucuk, 2003), and 
the earlier the abilities are noticed in a child the better (Callahan, Lundberg & Hunsaker, 1993; Renzulli & Reis, 
1986).  
Parents have an important factor on the training and development of gifted students to fulfil the functions of 
growing up happy, satisfied and balanced. It has been observed that the parents who have gifted children comparing 
with the families of other children need much more consciousness in order to prevent problems of their children and 
to educate them. Moreover, families who have gifted children claim that they need more education than the families 
of ordinary children in our country. In the studies related with gifted children it has been observed that educations of 
these families were neglected. It is very necessary that these families who have gifted children should not be 
neglected about the training of their children. In this point, it is very important to determine education needs of these 
families to make them in terms of their children’s interest and talent. (Davaslıgil, 2000; Jedlikowska, 2014; Butvilas, 
2014). 
  The most outstanding facture of highly intelligent children is their enormous vocabulary at very early ages. 
Moreover they have very careful observation capacity. They are very curious towards everything for instance they 
remember any object with details and draw it. Focusing their attention is more than other children of the same age. 
Social deduction and abstract thinking start at early ages. For example, a child of 4 ages listens to story books 
carefully by looking at its pictures. A highly intelligent child of the same age is interested in the relations between 
the heroes, who looks like and who is whose baby. 
   Those children are very observer towards their environments. According to Kocal et.al. (2009) children need 
guidance in order to establish healthy relations because of problems of understanding in the school and family 
environment. At the same, as their mental age is high, they feel alone. One of the problems they experience is high 
expectation from their families and teachers. 
   It is a well-known fact that these children have in many problems disadvantages because of their characteristics 
features.  
Webb (1994) argues that these problems which gifted children have, come out by internal and external reasons. 
Highly intelligent students experience problems depending on their own characteristic features such as asynchronous 
development, friendship relations, and overdose self-criticism, perfectionism and multi- potentiality areas. As a 
result of non-simultaneous communicative development and motor development, children can see things to be done 
in their mind. This situation may cause a high disappointment or intensive emotional explosions. This is especially 
observed on pre-school children. Because of the ability to see possibilities and alternatives, they can see what they 
can do, ideally, they show extreme personal criticism tend to fail when they see that they are very close to ideal. 
(Adderholt-Elliot, 1989, Whitmore, 1980) Gifted children can see potential problems at an event. Avoiding possible 
problems may mean avoiding taking risks and this may result with failure (WhitMore, 1980; Ozcan & Zabadi, 
2015). Gifted children may not put forward their potentials since owing non-simultaneous, mental and motor skills. 
Visual and auditory defects or learning disabilities may result in vain.   This situation may cause a tendency to make 
them criticize themselves about their failure. (White more &Maker, 1985; Ribakova,2014). 
1.1 Aim of the Research 
 
What are the opinions of teachers about gifted students? More specifically, the study seeks to answer the 
following questions: 
 
1. What are difficulties that gifted students experienced? 
2. What are the features that distinguish gifted students then the others? 
3. What is the perspective of society towards gifted students? 
4. What are the problems that families of gifted students have? 
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2. Method 
This research was carried out and formed in a qualitative design. Qualitative research, on the contrary of 
quantities research which bases on statistical searches and answers to the question of how people load meaning on 
events, in other word how they describe events (Dey,1993). 
2.1 Study Group 
Study group of the research consists of 10 teachers working in Denizli Science and Art Centre. 
2.2 Instrument 
Semi-structured interview form was used to gather qualitative data from teachers using four open-ended 
questions were prepared to be used in semi-structured discussions. These semi structured questions were developed 
to collect the data; 
1. What are difficulties that gifted students experienced? 
2. What are the features that distinguish gifted students then the others? 
3. What is the perspective of society towards gifted students? 
4. What are the problems that families of gifted students have? 
 
2.3. Data collection  
The first step of the data collection started with the setting of appointments and visiting school teachers 
accordingly. Research questions were asked to teacher as face to face interview and it was recorded. The recorded 
data were then transferred to the Audacity software program to be used for transcription. The transferred data were 
listened to carefully for several times until the researcher was ready to transcribe the parts that was relevant to the 
research questions. The transcriptions added up to 10 A4 pages. 
2.4 Data analysis 
This study was designed by using a qualitative approach where qualitative data collection tools were used to 
collect data about teacher opinions towards gifted students. Qualitative data were analysed using open coding 
methods. Responses from each participant were analysed in detail and in isolation from those other participants. 
Sentences, phrases and words were studied separately in line with relation to the topic and analysed according to 
their relevance. Through repeated comparisons, similar ideas were integrated until major themes established for each 
study question. 
3. Findings  
Findings obtained from this research, studied in four themes depending on the sub aims. The opinions of the 
teachers about the questions” What are difficulties that gifted students experienced? are as follows;  “gifted students 
complain that other people do not understand them and as they learn very fast they feel bored when the subject is 
repeated. Moreover they have difficulties when their friends play on jokes as they think they are very simple so they 
cannot get along well with the others. Teachers have to address the class in the frame of syllabus, these students 
learn very quickly, bored in a short time and their attention is distracted. As we can infer from the answers of the 
teachers, it is an acceptable situation that these students learn quickly. As a result of learning quickly repetition of 
subjects does not help learning but helps reducing interest to lessons. 
  For the second question “What are the features that distinguish gifted students then the others?” teachers give 
opinion that gifted  students walk at early ages, speak at early ages. They learn reading and writing when they are 3 
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or 4 ages. Moreover, these children are very active, their handwriting is very bad and their attention is distracted 
very quickly. Also, these children are interested in visual materials and hand skills and they do not very much like 
handwriting. 
  The opinions of the teacher about “What is the perspective of society towards gifted students?” are as these 
children are the types who know everything their leaderships are easily observed and their environment has a high 
expectation from them. While people feel pity for disabled deaf child who needs a special education, gifted students 
are considered as very clever. Naming a highly intelligent child always clever may impact them both positively and 
negatively. Any subject which a child fails to do or forces him/her may impact his/her personality and behaviour 
negatively. 
For the question “What are the problems that families of gifted students have? Teachers give opinions that gifted 
children ask too many questions, that’s why families feel inadequate to answer their questions correctly since these 
students are very curiosity and very active.  Moreover families having gifted children think that these children have 
different problems and different and great expectations from the life. Families have anxiety about their children’s 
education and their future. Because they feel themself inadequate thus, this may destroy their family relations and 
the children may be impressed from this situation negatively. 
4. Conclusion and Discussion 
As a conclusion, it has been observed that gifted students complain that other people do not understand them and 
as they learn very fast they feel bored when the subject is repeated. Moreover they have difficulties when their 
friends play on jokes as they think they are very simple so they cannot get along well with the others, gifted student 
are bored at school since they learn very quickly to achieve that those children must be given exercises related with 
the studied subjects or they must produce different materials to show what they learned. 
These children are distinguished from others as they walk at early ages, speak at early ages. They learn reading 
and writing when they are 3 or 4 ages. Moreover, these children are very active, their handwriting is very bad and 
their attention is distracted very quickly 
Perspective of society towards gifted children is as; they are generally very clever and their leadership features 
are sometimes well and sometimes bad. The society should not consider these children as they know everything. 
They must also consider them as they also make mistakes and have negative sides as well. 
 Major problem of the families having gifted children is that they ask too many questions, very high curiosity, 
very active and as a result of these factors family feel themselves inadequate to give them correct answers and to 
make them educate in a good conditions.  
Basing on these results, teachers of these children should be well educated should be lifelong learners to educate 
them according to their cognitive and psychomotor performances.  Beside this, families of these children and the 
society must be aware of the needs of these children and behave them accordingly.   
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